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The article examines the tendency of socially self-determined personality developmemt of the adolescent in line
with the philosophical and pedagogical interpretation of the concept of «personality developmenty in the conception of
pragmatic education of American scientist J. Dewey as a representative of reformist pedagogy in the XIX - early XX
centuries. To generate ideas and principles of J. Dewey’s pedagogy in the practice of modern native education system
there were actualized the aspects of self-worth of adolescents at the all stages of its formation, the importance of
research and experimental educational environment, cooperation and co-creation in development of adolescents, the
integrity of individualization and socialization of adolescents in pedagogical technologies of new types of educational
institutions activities.
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Formulation of the problem. Socio-economic transformations in Ukraine, the formation of
the international educational space, the scale of innovative socio-cultural research determine the
acceleration of democratization and humanization of the Ukrainian education system, actualize the
appeal to philosophical and educational concepts of self-determination of the personality of the past
years, which were born in significant transformational periods of development of advanced foreign
countries with stable democracies, which were the United States at the turn of the XIX-XX
centuries. Accelerated formation of industrial society in the United States in the last third of the
XIX - early XX century caused social transformations similar to modern ones: a high degree of social
polarization, ethnic pluralism, significant geographical and social mobility of the population, the
general disintegration of social groups. At the same time, these processes revealed the inability of the
traditional education system, which was based on the principles of Herbartianism and clerical
pedagogy, to meet the challenges of the time and caused its crisis. The new content of the social order
of the US educational system was in its pragmatic direction, required to develop the personality of a
technically educated, initiative, active worker, capable to independent activity and creativity.

Modern conditions of educational systems development, change of pedagogical paradigm
aimed at the humanization of pedagogical science and school practice explain the new vision of
educational space in the globalized world and actualize tasks of the comprehensive analysis of
historical and pedagogical process, its substantiation by the personal orientation, which creates the
circumstances for each individual development, his or her motivation, its unique psychological
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composition, the original, but socially relevant personal experience. These changes highlight the
need to substantiate the directions of development of social self-determination of the individual to
the prospective and pedagogical understanding of the problems of modern education reformation on
the models and experience of the scientific school of pragmatism.

Analysis of recent research and publications. Scientists’ analysis of the American
philosophy of education and upbringing (T. Koshmanova, I. Radionova), research of scientific
bases of pedagogy of pragmatism, their influence on the theory and practice of domestic school
(M. Bochkarova, A. Korobova), study of adaptive possibilities of progressive education
(V. Pishvanova) contributed to the interest in the scientific work of the founder of pragmatism, in
particular, such its tendency as instrumentalism, J. Dewey, whose philosophical and educational
concept is represented in the works of researchers in the general context of avant-garde pedagogical
practice in the early XX century (H. Dzhurynskyi, A. Sbruieva); in the thematic field of Western
European «reformist» pedagogy (T. Petrova); in the context of practical implementation of
pedagogical ideas of the American scientist (V. Kovalenko); against the background of the
multifaceted activity of the pedagogue at the University of Chicago (Z Malkova, O. Rogachova).
Authors of Ukrainian, Russian, American and British philosophical and historiographical and
pedagogical researches (E. Dewey, S. Honcharenko, I. Likarchuk, O. Sukhomlynska, V. Hatfield,
M. Holt, M. Yarmachenko), as well as textbooks on the history of pedagogy (A. Piskunova,
M. Shabaieva, M. Levkivskyi) provide an opportunity to explore the leading ideas and pedagogical
results of personality development in J. Dewey’s conception. At the level of thesis research this
problem was studied by O. Barylo, O. Husiev, N. Kravtsova, D. Laher, and others.

The purpose of the article is to characterize the tendency of social self-determination of
adolescents in the line with conception of the pragmatic personality development of the American
philosopher J. Dewey, which is relevant to the modern education system, and to identify the
significance of its ideas and experience in the context of the modern educational system of Ukraine.

The main material. At the turn of the XIX-XX centuries the pragmatism prevailed in
American philosophical thought, the founders of which were Ch.S. Pierce and W. James. This
philosophical movement focused on the practical results of the ideas and theories implementation,
with regard to the problems of the separate person and their harmonization in relation to universal
interests. The ideas of pragmatism were creatively rethought and enriched with socially significant
issues as a result of «reconstruction in philosophy» conducted by J. Dewey, an American
philosopher and pedagogue who was the most prominent representative of the philosophical and
educational direction of pragmatism (from Greek — business, action) in reformist pedagogy, based
on the interpretation of truth as practical significance: «true that which is useful», embodying such a
direction of pragmatism as «instrumentalism». The so-called «philosophy of pragmatism»
recognized the benefit as a criterion of truth, while the significance of the benefit was determined
for the individual with feelings of «inner satisfaction» or self-satisfaction. The pragmatism renewed
by scientists, instrumentalism, was called to become a practical method of accumulation and
distribution of social experience. According to the ideas of instrumentalism, the human body tries to
remove the elements of chaotic uncertainty, fluidity, instability from the environment to facilitate
orientation in it. The most important component of the organism, intelligence, produces logical
concepts, conceptual frameworks, theories, scientific disciplines spontaneously or intentionally and
uses them as a means of organizing, typifying the environment in order to implement their
forecasts, predictions, prophecies.

Dewey convinced that while interpreting the world as a grand network of local space and time
situations correlated with the organism, instrumentalism views the human intellect as an organ of
adaptation to changing environmental conditions, denies the classical notion of truth as an adequate
reflection of the objective world, and uses its functionalist interpretation instead, for which truth is a
property of human activity that determines success in a particular situation. Dewey’s instrumentalism
ignores the metaphysical search for adequacy between ideas and things and focuses on the issue of the
suitability of ideas to be the means for the optimal solution of problem situations. Universal and
general categories of thinking are interpreted in instrumentalism either as the usual norms of
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intellectual behavior, which developed spontaneously, or as accidental inventions of theorists [13].

The scientist assigned a decisive role in fulfilling this mission to education as a leading
institution of socialization of the personality, a potential means of all social life reformation and
harmonization, which highlighted the need to: a) appeal to the personality, strengthening the
humanistic orientation of school education and training; b) shifting the emphasis from the actual
content of education to the development of independent thinking of pupils; c) search and application
of new means of cognitive activity of the personality. Therefore, Dewey’s instrumentalist conception
of pragmatism shifts attention from internal to external, objective factors of empirical experience;
cognition is considered only in the real context of the study as a certain conflicting existential act [4].

The inability of the traditional American school to meet the outlined requirements of the
innovative philosophical conception of pragmatism led to a widespread reform movement in
American education of that period and the emergence of non-traditional educational institutions. In
his work «School of the Future» J. Dewey considered the upbringing of the personality as a process
of experience accumulation and reconstruction. School education, according to J. Dewey, had to
begin with the activities of pupils, which has a social meaning and pragmatic, instrumental
application, and only later to bring pupils (in adolescence) to a theoretical understanding of the
material, to learn about the nature of things and ways to product them. The result of training and
upbringing was considered to be the formation of thinking skills, which meant primarily the ability
to self-study and self-education. With such a system of education, the purpose and the result of
pedagogical influence on the personality of the adolescent were the ability to solve life problems,
creative skills mastering [4; 5]. The accumulation of experience by a adolescent in order to deepen
his or her social content leads to the formation of his or her personality, according to the opinion of
supporters of this pedagogical direction. In «instrumental» education learning was to be reduced to
play and work, so every action of the child was considered an instrument of cognition, movement to
self-discovery, a way of the truth comprehending; enrichment of such experience, which meant both
their own knowledge and knowledge of methods of action, led to the awareness of adolescents of
the need for self-learning and self-improvement.

According to the purpose, content and means of modern school activities, aimed at the
natural development of the child ensuring in unity with the needs of society, its conception is
defined by scientists as the unity of individualization and socialization of the personality. In the
pedagogical activity of the school created by J. Dewey, the adolescent appears as a biological and
socio-cultural subject that is in a stage of constant development, and educational processes are an
integral part of his or her life. Detailed comparative analysis of the works of S. Honcharenko,
V. Kremen, B. Yesypov, M. Yarmachenko [2; 7; 8; 10] testified that the concept of pedagogical
pragmatism of John Dewey, in particular instrumentalism, a kind of pragmatism developed by him,
became the basis for the original educational trend implementation, based on the fact that any
science is essentially a means of adaptation, «a tool for action» and is justified by practical
usefulness. According to research data, the means of reconciling the individual and social aspects of
adolescent development is their understanding and solution in the process of individualization and
socialization, which is embodied in the pedagogical technologies of the Chicago School Laboratory
and the Dalton Plan. Therefore, in the first quarter of the XX century in the United States, the
search for a teaching alternative to classroom led to the emergence of learning technology according
to the Dalton plan. Helen Parkhurst, the founder of the Dalton Plan, believed that its purpose was to
develop cognitive activity, initiative and organizational skills of the personality [8].

An analysis of J. Dewey’s pedagogical ideas revealed that in understanding the essence of
personality development, the American philosopher and educator continued the humanistic
direction initiated by J.G. Pestalozzi, J.-J. Rousseau, F. Froebel, following which he defined
education as a constant process of reorganization of personal experience in order to advance to a
higher level of knowledge and education, which precluded the existence of an absolute, ultimate
educational goal. Pedocentrism was one of the leading philosophical and pedagogical principles of
J. Dewey, so he saw the function of a teacher in the management of independent activities of
adolescents, in the development of their curiosity. The scientist wrote that the personality of an
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adolescent is the starting point, center and crown of everything, so it is necessary to always keep in
mind his or her development, because only it can serve as a measure of education. Education and
upbringing, according to this principle, determine the values of the personality, regulate spontaneous
influences, determine self-determination and self-realization, and therefore appear as a process and
means of purposeful, pedagogically organized subjectivization and socialization of the adolescent.

J. Dewey considered the principle of «learning through activity» to be the leading principle
of personality development at the stage of primary school. Work was considered by him both as a
motive for learning (satisfaction of constructive and expressive impulses), and as its method. In
general the ideas of American pedagogue contributed to a deeper consideration of the essence of
children’s nature in the educational process, the search for new forms of educational work
(comprehensive programs, joint projects, etc. were the results of such searches). The concept of
learning according to the Dalton Plan is based on the pedagogy of cooperation. The core of the
pedagogical process is not only cooperation, but also the freedom and independence of each
adolescent. According to J. Dewey, «free will» should prevail in school as a sign of independent,
self-deepening development of an adolescent, his or her interest in self-improvement. Communication
in the «teacher-pupil» system at Dalton School was not aimed at the transmission of knowledge, but
contributed to the identification, development of creative interests and abilities of each; upbringing of
social skills along with a sense of responsibility towards other people. According to the scientist, the
main element of a citizen of a democratic state education was to be the formation of responsibility for
their behavior in society and involvement into society in general [4; 5].

In accordance with the task of the educational process, maintaining a balance between the
social goals of personal development and its individual needs, Dewey formulated the basic
principles of school organization: 1) teaching children to cooperate and understand; 2) the
development of consciousness, interdependence of adolescents, the formation of their desire to
preserve the spirit of cooperation in future social activities. However, if learning is a purely
individual process, then the content of educational material should be determined by the pupil.
Therefore, programs created by someone are not needed, they interfere with the free choice of
experience and the expansion of personal concepts. There should be no division of educational
subjects in the school. This division hinders the integration of knowledge and the development of
personal concepts. When pupils move to another teacher or another room based on a pre-planned
schedule, the flow of ideas is interrupted.

Since the pedagogue identified the progress of society ensuring as the most important role of
education, he considered a child from the earliest stages of development to be a citizen in the
broadest sense, emphasizing the need to teach him or her to be aware of one’s civic duty and public
duties from an early age. In the nearest future, he or she will be a voter and a citizen, will raise
children in the spirit of democracy, which will ensure the continuity in the society development. As
for the teacher, he or she must create the conditions that help to identify the inner essence of the pupil,
to prevent situations that interfere or hinder his or her growth. Success must accompany the individual
in each experiences, one only need to know one’s capabilities and set a high goal for oneself. The real
goal is easier to achieve, which, in turn, creates a basis for successful learning and good morale. The
teacher should help each child in adolescence to find their own, individual goal [4; 6].

The teacher in Dewey’s concept is a co-creator of personality, and the result of such joint
creativity the pedagogue considered in the personal traits of children, such as activity, initiative,
independence, responsibility, readiness to plan own cognitive activity, flexibility of thinking,
persistence in the results achievement, readiness to correct the mistakes, awareness of the process of
cognition (metacognition), the ability to find compromise solutions, etc.

In the «Plan for the Organization of the University Primary School» (1896), J. Dewey
described the project of an educational institution in which a person could «grow himself or
herself» in accordance with the public goal. The scientist persistently implemented the tendency
«from the child to the world, from the world to the child» into the education, the idea of the
program, which would include such living spaces of the personality as family, school, street,
district, city, country, world. This became the leading basis of his work.
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Regarding the modern interpretation of the results of the study, we note that the scientists
attribute the reorientation to the personal development of the educational process subjects to the
problems associated with the effectiveness of pedagogical interaction in modern education. The
solution of this problem is dictated not only by the tasks of today’s education, but also by the needs
of social self-determination development of adolescents in the future. The ideas and experience of
J. Dewey and his followers remain one of the most successful educational models in the modern
educational space (teachers still often turn to both design technology and the Dalton Plan).
Pedagogical interaction in the style of cooperation, accumulated in individualized learning,
contributes to the development of both individual and social characteristics of the adolescent’s
personality. Considering the problem of individual personality development, B.Lykhachov
emphasized that under the circumstances of learning, which takes into account individual
characteristics, the personality loses not only in terms of general moral norms, but also has limited
opportunities for creative and individual manifestations [9, p. 223]. The essence of the social is in
mutually enriched relations of healthy individuals, personalities of strong and creative spirit; against
the general background of only collective relations, without taking into account individualism, the
unique world of each person is wasted and leveled, its essence does not find means for
communication, self-respect, self-enrichment [9, p. 226].

Conclusions and prospects for further development. The study demonstrates that the
results of the study confirm that J. Dewey’s philosophical concept of pragmatic education, which
has almost 100 years of history, is relevant and modern, because it orients the development of
adolescent personality in line with the tendency of self-determination and pedagogical interaction
aimed at organic combination of individual and social factors. The components of pedagogical
interaction according to this concept are based on the principles of freedom, cooperation and
independence; creative adaptation of these components in the discourse of the J. Dewey’s ideas of
instrumentalism is the key to improving the quality and efficiency of learning in modern
educational conditions. From the didactic point of view, the advantages of such education should
include its innovation with inherent personal orientation, subject-subject relations, atmosphere of
cooperation, etc. From a methodological point of view, the following aspects deserve attention: the
organization of individual independent work of adolescents; use of texts devoid of final evaluative
judgments; development of individual research tasks, group projects for adolescents; accounting
system (individual account cards, success screens); drawing on the experience gained during the
simultaneous study of many subjects; contract agreement, etc.

The study identifies philosophical and pedagogical ideas of J. Dewey relevant for the
modern system of education in line with the tendency of social self-determination development of
adolescents: the self-worth of the child’s personality at all stages of its development; the importance
of research methods and forms of personal development, cooperation and co-creation of teachers
and pupils; unity of processes of individualization and socialization of adolescents in technologies
of activity of School Laboratory and Dalton-plan. The relevance of these ideas as modern
tendencies in the philosophical and educational context of the education system and the need to use
them to strengthen the humanistic basis of Ukrainian pedagogical science and practice in a dynamic
transformation of the information society.

References

1. Kovalova, T.V. (2005). Velykyi tlumachnyi slovnyk ukrainskoi movy [Big dictionary of the Ukrainian
language]. Kharkiv: Folio. [in Ukrainian].

2. Honcharenko, S.U. (2011). Ukrainskyi pedahohichnyi entsyklopedychnyi slovnyk [Ukrainian pedagogical
encyclopedic dictionary]. Rivne: Volynski oberehy. [in Ukrainian].

3. Horban, T.Yu. (2010). Evoliutsiia idei natsionalnoho samovyznachennia v ukrainskii suspilno-politychnii
dumtsi kintsia XIX — pershoi chverti XX stolit [Evolution of the idea of national self-determination in Ukrainian socio-
political thought of the end of the XIX — first quarter of the XX centuries]. Kyiv: Kuras Institute of Political and Ethnic
Studies of National Academy of Sciences of Ukraine. [in Ukrainian].

4. Dyui, Dzh. (1999). Psihologiya i pedagogika myishleniya [Psychology and pedagogy of thinking]. Moscow:
Labirint. [in Russian].

5. Diui, D. (2003). Demokratiia i osvita [Democracy and education]. Lviv: Litopys. [in Ukrainian].

6. Diui, D. (1922). Shkola maibutnoho [School of future]. Moscow. [in Ukrainian].

152 Bunyck 43/ Issue 43




BicHWK yxiBCbKOro HaL,ioHa/IbHOrO NeAarorivyHoro yHisepcuteTy imeHi OnekcaHapa [oBKeHKa 2020
MNEAATOrYHI HAYKM PEDAGOGICAL SCIENCES

7. Kremin, V.H. (2008). Entsyklopediia osvity [Encyclopedia of education]. Kyiv: Yurinkom Inter [in Ukrainian].

8. Esipov, B.P., Goncharov, N. (1947). Pedagogika [Pedagogy]. Kyiv: Derzhavne uchbovo-pedahohichne
vydavnytstvo «Radianska shkola». [in Russian].

9. Lihachev, B.T. (1992). Pedagogika [Pedagogy]. Moscow: Prometey. [in Russian].

10. Yarmachenko, M.D. (2001). Pedahohichnyi slovnyk [Pedagogical dictionary]. Kyiv: Pedahohichna dumka.
[in Ukrainian].

11.Radionova, 1.O. (2013). Filosofiia osvity Dzh. Diui: evrystychnyi potentsial u konteksti suspilstva ryzyku
[Philosophy of J. Dewey’s education: heuristic potential in the context of risk society]. Hrani: Naukovo-teoretychnyi i
hromadsko-politychnyi almanakh [Facets: Scientific-theoretical and socio-political almanac], 4, 54-58. [in Ukrainian].

12. Sbruieva, A.A., Rysina, M.Yu. (2000). Diialnist ukrainskykh pedolohiv. Istoriia pedahohichnoi dumky u
skhemakh, kartakh, diahramakh [Activity of Ukrainian pedologists. History of pedagogical thought in schemes, maps,
diagrams]. Sumy: Sumskyi Derzhavnyi Pedahohichnyi Universytet imeni A.S. Makarenka. [in Ukrainian].

13. Shynkaruk, V. (Ed.) (2002). Filosofskyi entsyklopedychnyi slovnyk [Philosophical encyclopedic dictionary].
Kyiv: Abrys. [in Ukrainian].

14. Shakurov, R.H. (1981). Osnovyi pedagogicheskogo vzaimodeystviva [Fundamentals of pedagogical
interaction]. Moscow: Pedagogika. [in Russian].

15. Sukhomlynska, O.V. (2019). Dukhovnist yak nadbannia osobystosti: ukrainskyi vymir. Horyzont dukhovnosti
vykhovannia [Spirituality as a personal heritage: Ukrainian dimension]. In The Horizon of Spirituality of Education / Eds.
Kevishas, Y., Otych, O.M. Vilnius: Zuvedra. [in Ukrainian].

TEHJEHI{IS ®OPMYBAHHSI COLIAJILHO CAMOBU3HAYEHOI OCOBUCTOCTI
HIIIITKA Y KOHLIENII IPATMATHYHOI OCBITH
JUKOHA JIbIOT

Baciok KOuiss AnarosiiBHa
3n00yBauka KadeIpy KyJIbTypOJIOrii Ta MCTOMUKH BUKJIATAHHSA KYJIbTYPOJIOTIYHAX TUCIUTUTIH
Tonmasceruil Hayionansruil nedazociunull yHieepcumem imeni B.I. Koponenka

Bemyn. 'V cmammi 0ocnioosceno menoenyito ¢oopmyeanus CcoyiaibHO CAMOBUHAYEHOT
ocobucmocmi nionimka y pycii @inocoghcoko-nedazociunoi inmepnpemayii NOHAMMA «PO3GUMOK
ocobucmocmi»y 6  KOHYenyii npazmamuyHoi 0Ceimu amepukancbkozco eyenoeo Jl. [vioi sk
npeocmasHuxka pegopmamopcwvkoi nedaecociku K. XIX — nou. XX cm. [[na eenepysanms ioetl i
NPUHYUNOBUX NON0NCEHb nedacociku /]. /[bioi y npakmuyi cyuyacHoi 8imyusHAHOI cucmemu oceimu
aKmyanizo8aHo acnekmu CamoyiHHOCmi ocobucmocmi nionimka Ha 6cix emanax ii oopmysaums,
SHAYYUoCcmi 00CAiOHUYbKO-eKCNEPUMEHMANIbHO20 OCB8IMHbO20 Cepedosuuyd, ChiepooimHuymea i
cnismeopyocmi 8 po3eumky dimetl, YilicHocmi npoyecie inougioyanizayii ma coyianizayii nionimkise
Y ne0a2o2iuHux mexHoN02iAX OiIbHOCMI HABYANbHUX 3AKIA0I8 HOBO20 MUNY.

Memow cmammi € xapakmepucmuxa y pycii aKmyanbHOi 05l CYYACHOI cucmemu oceimu
KoHyenyii ¢hopmysanns npazmamuyHoi ocobucmocmi amepukancvkozo @inocoga /. Jlvroi
meHOeHYyii coyianbHoi camo8U3HaAUeHOCmi NIONIMKIE Ma BUAGIEHHS 3HAYYWOoCmi i idell I 00c8idy y
KOHmMeKCmi Cy4yacHoi cucmemu oceimu Yxpainu.

Memoou: meopemuunuti aHani3 HAyKooi Jimepamypu ma  ICMOPUKO-Neoazo2idHux
docrniodcenv noenadie i OistbHocmi . [[broi, cucmemamuzayis, y3aeaibHeHHs, OCIMHs
excmpanoAYisl.

Pesynomamu. Tenoenyito ¢hopmyeanHs cOYianbHO CaMOBUZHAYUEHOI 0coOUCMOCmi nioiimKka
BUSHAYEHO SIK AKMYAlbH) HA (QOHI COYialbHO-eKOHOMIYHUX mpancgopmayit 6 Ykpaini ma ii
8X00JCEHHS 00 MINCHAPOOHO20 0C8iMHb020 npocmopy. Lle 3ymoentoe npuckopenns npoyecie
MOOepHI3ayii HAYIOHAIbHOI cucmemu 0Cc8imu ma aKmyanizye 36epHeHHs 00 Kpawjux ioeu i 3pa3Kie
neoazociuHo20 00csidy, sKi nepesipeni mpuaium Yacom.

Heobxionicme nowyky wnsaxie ¢opmyeanus coyiaibHOi CcamMOBUSHAYEHOCMI NHOOUHU 6
OceimHuill  cucmemi  3YMOBUNA  36€PHEHHS 00  00CBIOY  HAYKOBOI  WKOIU — NpasMamusmy
(incmpymenmanizmy) owc. /lvroi, ocobauso cmocoeno Haubinbul CKIAOHOI NionimKogoi Kkameeopii
dimeii.

Bioobpaosicene yceioomnenns eadxcausocmi idell y4yeHo2o (36epHeHHs 00 0COOUCMOCHI,
NOCUNIEHHA 2YMAHICMUYHOL CNPAMOBAHOCMI WKIIbHO20 6UXOB8AHHA | HAGYAHHA, 3MIWEHHA aKYeHmie
i3 81acHe 3MICMY HABYAHHA HA POZBUMOK CAMOCMIUHO20 MUCIEHHS YUHIB, NOWYKY U 3ACMOCYE8AHHSL
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HOBUX 3aC00i8 NI3HABANLHOI OISILHOCMI 0COOUCMOCMI) MA PO3VMIHHA BUXOBAHHA OUMUHU 5K
npoyecy HazpoMaoNCeHHs i peKOHCMPYKYiti 00C8I0Y, K OIIbHOCMI, KOMPA MA€E COYianIbHUL 3MiCM
U IHCIMPYMEHMOoBane 3aCmocCy8anHsI.

V' neoacociunux mexnonociix Yuxazvkoi wkonu-nabopamopii ma Jlaremown-niawny, y
meopuocmi nocuiooenuxie /. /[bioi akmyanbHum O Cy4acHOCMI acneKmoM 8USHAYAEMO me, U0
nionimoxk 5K OioNocIYHUL | COYIOKYIbMYPHULL CYO’€KmM nocmae 30amHuUM 00 PO3BUMK) |
CaMOBU3HAYECHHS.

Opucinansnicme. Konyenyias Hoeoi yKpaincbKoi wKoau cnpamosana Ha opmyeanHs i
PO3BUMOK COYIANbHOI camosuzHauenocmi dimetl pi3Ho2o 6iKy. Boonouac ocobnueoi yeacu nompebye
came nionimkosuti 6ik. Tomy c6020 3HaueHHs HADYBAE ICMOPUYHA NPACMAMUYHA U COYIANLHO
HANoOBHeHa MeHOeHYis PO3BUMK)Y 0CODUCMOCMI, adce HABYaHHs 3a /]anbmon-niaHom nepedboauano
neoazozixy CniBpoOIMHUYMBA, «BLILHOI 8O, WO CNPUSAIO CAMOCMIUHOCMI MA CAMO3a2NUOIeHOCHI
KOJCHO20 YUHS, PO36UMOK COYIANbHUX YCMAHOBOK 1 YC8I00MNIEHOI 2POMAOSHCHOKOCI.

Bucnoeku. Dinocogcoka konyenyia npaemamuunoi oceimu /. /[vioi, axa mae npakmuyHo
100-nimnto icmopito, € aKmMyanbHO0 i CYYACHOI, MOMY WO 30PIEHMOBYE PO3BUMOK 0COOUCTOCI
nionimka 'y pycii meHOeHyii CcoyianbHOi CaMOBUBHAYEHOCMI ma neoazociuHoi 83aemodii,
CNPAMOBAHOI HA Op2aHiuHe NOEOHAHHS THOUBIOYANLHO20 U COYIANbHO20 YUHHUKIG. 3 OUOaKMuU4HOI
MOUKU 30py 00 nepesaz makoi oceimu HeoOXiOHO eiOHecmu ii IHHOBAYIUHICMb 3 NPUMAMAHHUMU
0cooucmicHo0 opienmayicro, cyb 'ekm-cy6’ ekmuumu 8IOHOCUHAMU, ammocgeporo
cnigpoOimuuymea mowo. 3 MemoOuuHOi MOYKU 30py 3ACTy208YI0Mb Y8a2u mAaki Acnekmi:
opeauizayisi  IHOUBIOYANLHOI  CAMOCMIUHOI  pobomu  NIONIMKIB,  BUKOPUCMAHHA — MEKCMIS,
no30a81eHUxX KiHYeBUX OYIHOYHUX CYOHCEHb, PO3POOIIeHHS THOUBIOYANbHUX OOCTIOHUYbKUX 3A80AHb,
2PYNOBUX NPOEKMIB 015 NIONIMKIE Mouyo.

Knrouogi cnosa: nionimok, coyianvHo camo8u3HayeHa 0coduUcmicme, pegphopmamopcvka
neoaeocika, npazmamuyHa oceima, incmpymenmanizm /. /[otoi, menoenyis, cnigpodimnuymeo i
CNiBMBOPYICMb.
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