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The article examines the theoretical foundations of the development of bilingual education in the USA. The essence of
the concept of «bilingual education» and other related concepts related to the field of bilingualism are revealed. The author
introduces the leading ideals of the American philosophy of education, trends, and fundamental principles of the development
of bilingual education. The author emphasizes that bilingual education in the USA is quite developed. Many foreign scholars
have studied bilingual education in the United States. The most authoritative of them are K. Baker, C. Price-Jones, O. Garcia,
J. Cummins, and others. The basis of bilingual education is the theory of constructivism, which is based on the study of the
experience of the natural acquisition of a second language. Based on research, its authors concluded that the main principle of
learning a second language is the principle of using the skills acquired when learning the first (native) language, which serves
as the basis for learning the second. The author assures that during the past ten years of practicing bilingual education in the
USA, the country has gained a lot of experience which is a good example for other multicultural states, in particular Ukraine.
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Introduction. The issue of bilingual education is the subject of research by Ukrainian and foreign
scientists. In recent years, it has become especially relevant. The trends of world integration have led to the
formation of a fundamentally new multidimensional socio-cultural multilingual space. In such a situation, in the
education systems of many countries of the world, the goal is to prepare students for cultural, professional, and
personal communication, as well as coexistence with representatives of other countries and nations, to familiarize
them with their social structure, traditions, and linguistic culture.

Analysis of recent research and publications. The research and developments of many scientists around the
world regarding bilingual education are aimed at the realization of this goal. The researchers considered various
aspects of bilingual education and made their analysis, based on which they made their proposals regarding the
implementation of bilingual education in educational institutions. Scientists investigated: historical
(S.-M. Guadalupe, S. Dicker, J. Gonzalez, K. Schmid), cultural (J. Banks, S. Dicker, B. Mitchell), social (J. Cummins,
S. Dicker, J. Gonzalez), political (S.-M. Guadalupe, J. Gonzalez), scientific (J. Gonzalez, B. Mitchell, O. Garcia,
C. Baker), linguistic (S. Dicker, J. Gonzalez), methodical (J. Gonzalez, M. Freda), psychological (K. Schmid) and
other aspects of bilingual education. Because Ukraine is a multinational country that is in the process of integration
into the European and world space, bilingual education is considered an important means of intercultural
communication and realization of the rights and freedoms of Ukrainian citizens, in particular national minorities, one
of which is the right to education. The change in the socio-cultural context of education in Ukrainian schools calls for
updating the content of education in Ukraine, in a particular language. In our opinion, the American experience of
using bilingual education in educational institutions of the country is effective, because the USA is a multinational
state with democratic values and rich experience in using various forms of bilingual education during a significant
historical period. Such foreign researchers as C. Baker, J. Banks, M. Blank, O. Garcia, J. Gonzalez,
J. Cummins, B. Mitchell, M. Poplin, T. Skutnab-Kangas, K. Hakuta, J. Hamers, and others dealt with the problem of
multicultural and bilingual education in US educational institutions.

Purpose. The purpose of the article is to reveal the essence of the concept of «bilingual education» and
other related concepts that relate to the field of bilingualism, to get acquainted with the leading ideals of the
American philosophy of education that relate to bilingual education, trends and fundamental principles of the
development of bilingual education in the USA. The development of bilingual education in the United States is
closely related to the development of the country’s educational system, based on a kind of synthesis of
philosophical views and features of the country’s historical development.

An overview of the main material. The development of bilingual education in the United States is closely
related to the development of the country’s educational system, based on a kind of synthesis of philosophical views
and features of the country’s historical development. It should be recognized that bilingual education has become
one of the most controversial topics in American education in the last years of the 20th century. All participants in
the polemic that has unfolded on the pages of pedagogical printed publications understand that the decisions made
in this direction will have a huge impact not only on the state of education in the future but also on the very course
of US history. On one side of this controversy are people who believe that the school and the state should only
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provide an opportunity to transition from teaching in the mother tongue during the period of learning English to full
teaching in English. They believe that the further preservation of language and culture is not the business of the
state and the school, as a representative of the state in this matter, but of the family and voluntary associations
created by the representatives of this culture themselves. Among the supporters of this idea are well-known
statesmen and politicians, such as the speaker of the House of Representatives of the US Congress, Newton
Gingrich, and the candidate for the presidency from the Republican Party in the 1996 elections, Bob Dole [16].

On the other side of the controversy are those who believe that the state, in the form of schools, is obliged
not only to provide an opportunity, while learning English, to continue receiving education in their native language
but also to support the language and culture of the student all the time through the study of culture, teaching the
native language, etc. It should be noted that the representatives of linguistic minorities themselves are also divided
in their opinion about what is better for their children — complete assimilation or preservation of their language and
culture within the host culture. The reason for such a split in views lies in the understanding of the fact that they
need a good knowledge of the English language to function successfully in the country. Today, the reality of
American schools is the fact that the language a child speaks at school affects the way teachers and classmates treat
him, what and how he teaches, and this, in turn, is decisive in choosing his future profession, determination of
social status and position on the hierarchical ladder of American society. Therefore, discrimination based on
language remains on the agenda of the American present.

From the point of view of the majority of supporters of multicultural education in the United States of America,
bilingual education is an important condition for full-fledged personality development, improvement of social adaptation
opportunities, and overcoming the educational difficulties of a child for whom English is not his native language.
Unfortunately, there are still many obstacles on the way to effective bilingual education in schools. Among the most
common of them are the following: 1) lack of highly qualified, interested bilingual teachers; 2) insufficient financial and
legislative support in some states; 3) lack of necessary material base in schools; 4) negative attitudes in society (the
movement for a single English language, which began in the 80s of the 20th century; 5) the presence of manifestations
of discrimination and racism in schools; 6) the great diversity of ethnic minorities in one school (6-8) makes it
impossible to create bilingual programs for each linguistic minority; 7) reluctance of parents to send their children to
such programs due to their possible isolation from the main mass of students.

Therefore, bilingual education of students remains an open topic in American education. The analysis of it
in historical retrospect shows that for its successful solution, it is necessary, first of all, to take it out of the political
plane into a purely scientific and pedagogical one [2].

It is generally recognized that the source of the American philosophy of education is the philosophy of
pragmatism (J. Dewey and his followers), which reflects the achievements of social pragmatism and European
humanistic and anthropological traditions [5, p. 144]. According to M. Krasovytskyi, the leading ideals of the
American philosophy of education are democracy (regarding bilingual education at school, we can talk about respect
for the cultures, languages, and traditions of the peoples whose language is studied), equality (regarding bilingual
education — ensuring that students of the linguistic majority and the linguistic minority have equal the right to
education, etc.), solidarity (regarding bilingual education — mutual respect and cooperation of students of the linguistic
minority and the linguistic majority), freedom of choice (in bilingual education — the right to choose a school by
students of the linguistic majority and linguistic minority, the right to choose educational subjects and forms bilingual
education). Education (especially bilingual education) is considered an effective mechanism for ensuring the
sustainable development of humanity. Awareness of planetary interdependence, the connection between the personal
and the global is the main principle of the development of American education [5, p. 144]. This especially applies to
bilingual education, because it is here, during the educational process, that representatives of many nationalities, who
are carriers of a great diversity of languages and cultures, meet and interact. They must learn to respect each other,
cooperate and help each other. This is especially necessary for bilingual classrooms where minority language students
learn the majority language and vice versa. Such students can significantly help each other in the bilingual learning
process. An important role in the development of the theoretical and pedagogical foundations of reforming the content
of education in the USA is also played by the theory of multivariate intelligence (according to Prof. Gardner),
according to which the intellectual capabilities of different people are inadequate not only in terms of level but also in
direction. It was this theory that influenced the selection of the content of education, in particular bilingual education,
and the individualized orientation of the organization of the bilingual educational process at school [5, p. 145-146].
The concept of multiculturalism, which now manifests itself in the idea of a «salad», where each component retains its
flavor in a multicultural society, has a great influence on the philosophical foundations of American education.
«Components» refers to the wide variety of ethnic groups living in the United States [5, p. 144-145]. Bilingual
education is inextricably linked to multicultural education and is a mandatory component of it because one cannot
fully learn a language without getting to know the culture of the people whose language is being studied. The
development of bilingual education in the USA is based on the above-mentioned ideals and concepts. The socio-
pedagogical context of the implementation of bilingualism in educational institutions of the USA, according to the
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analysis of the domestic scientist M. V. Palii, is determined by the peculiarities of the development of American
society and is formed under the influence of such general educational pedagogical trends as the diversification of
forms and methods of education, the increase in the number of pupils and students due to the implementation of the
concept continuing education, and the internationalization that spreads. The social context of the development of
bilingualism is determined by the presence of the phenomenon of multiculturalism in society, the introduction of the
principle of «democratic diversity» into education, the combination of state and regional interests in educational
policy, the tendency to constantly renew the elements of the education system, the improvement of the tuition fee
mechanism, etc. [3] From the analysis above, it follows that among the trends in the development of education, which
significantly influenced the formation of bilingual education in the USA, the following can be distinguished:
democracy, equality, solidarity, freedom of choice, multiculturalism, humanization of education, gradation and
continuity of education, diversification of structures and forms of education, the presence of intersubject connections,
etc. To reveal the essence of the concept of «bilingual educationy, it is necessary to consider other related concepts
that are closely related to it. Ukrainian researcher O. Pershukova deeply investigated the essential characteristics of
bilingual and multivolume education in the works of the world's leading specialists and concluded that the majority of
foreign scientists (C. Baker, S. Prys Jones, D. Lasagabaster, J. Cenoz, A. Huguet) consider bilingual education one of
the methods of forming multilingualism, a component of multilingual education [4]. Multilingual education in the
U.S. includes bilingual education, English as a Second Language (ESL), and foreign language learning, and involves
learning three or more languages as systems to use them in everyday life. Bilingual education is also closely related to
multicultural education and is an integral component of it. As O. Cherednychenko aptly pointed out, bilingualism is
always accompanied by joining the secondary culture, its norms, and traditions. Without such acculturation,
bilingualism is impossible. Bi-/multilingualism and bi-/multiculturalism as typical features of a person of the 21st
century are interrelated phenomena [6]. In the encyclopedia of multicultural education, multicultural (polyculture)
education is defined as one that includes educational issues related to the creation of a new environment in which
people of different microcultures (national minorities) are given an equal right to education. Educational equality
guarantees all children of different microcultures equal educational opportunities, as stated in the United States
Constitution. In addition, this concept carries a positive attitude towards multicultural differences, which prevents
manifestations of racism and misunderstandings regarding sexual minorities and those people who are somehow
different from others [13]. Language is both a carrier of culture and a necessary component of it, therefore bilingual
education is part and means of acquiring multicultural education. Many foreign scientists were engaged in the study of
bilingual education. Let’s consider the most authoritative of them in the field of bilingual education. K. Baker,
together with S. Prys Jones, considers bilingual education as the use of two languages as means of education, provided
that mastering languages are not the only goal of education [7, p. 466]. O. Garcia, considering bilingual education,
opposes two theories. From the point of view of monoglossia theory, bilingual education involves the use of two
languages as separate autonomous systems in the educational process. From the point of view of the theory of
heteroglossia, the researcher considers bilingual education as the practice of using two languages in education in a
close relationship [11]. J. Cummins identifies bilingual education as the use of two or more languages in the
educational process, which act as means of education, while the main goal is to master the content of subjects, and not
to study languages as systems [9, p. 3]. In the encyclopedia of multicultural education, bilingual education is
interpreted as how schoolchildren are taught in their native language. In the learning process, two languages are used
consecutively to help the student understand the material as effectively as possible. The goal is to use samples of the
student's native language to help him get the highest quality education [13, p. 24]. So, based on the analysis, we can
define bilingual education in the USA as a purposeful process of forming bilingualism in schoolchildren or the ability
to use two languages in life by mastering the content of general education subjects using two or more languages to
simultaneously improve knowledge of native and foreign (non-native) languages, achieving a high level of education
and comprehensive personality development. Based on the research of American scientists, in particular Mary
S. Poplin, it can be stated that modern views on the development of bilingual education are based on the study of the
experience of natural acquisition of a second language within the framework of the educational theory of
constructivism. Based on the study of the laws of the natural development of skills in the second (non-native)
language (L2) in bilingual persons, the didactics of bilingual education appeared. Based on research, its authors: J.
Cummins, S. Krashen, and T. Skutnab-Kangas unanimously concluded that the development of a second language has
many similar features to the development of the first language [15]. Followers of the theory of constructivism
observed how children learn and develop certain concepts in the natural environment. They concluded that students do
not simply absorb information from the outside, rather they construct new meanings by connecting new and old
experiences in the context of wider social interaction. Therefore, language teachers in classes should create conditions
where students could experiment and play with the language [15]. So, the main principle of learning a second
language was the principle of using the skills acquired when learning the first (native) language (L 1), which serves as
the basis for learning the second (L.2). In general, the most important principles of bilingual education in the USA can
be divided into the following groups: 1) social (the principle of social justice, creating a favorable environment for
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learning a second language, using the help of parents in the educational process of their children), 2) cultural (the
desire to develop cultural diversity etc.), 3) linguistic (the connection between the native language (L1) and the second
one (L2), learning a language based on the educational and personal experience of students, using the skills acquired
when learning the first (native) language (L.1) to master the second language (L2), efforts to achieve the maximum
level of acquisition of contextual language skills, striving for the development of multilingualism, clearly delineating
the goals of language learning, accounting for the existing level of competence of students in the second language
(L2)), 4) didactic (use of language learning methods available to students, use individual approach to learning a
second language by students, active participation of students in learning a second language, effective organization of
chant for easy language acquisition). Bilingual education in the USA is currently developing on the basis of the above-
mentioned principles. We consider such principles important for application by any country, in particular Ukraine.
The American Scientist J. Crawford, who dealt with the problems of bilingual education, singled out and debunked
several myths concerning the functioning of bilingual education in the United States [8].

Myth 1. English is losing ground against other languages in the United States.

Many languages are spoken in the USA today, but this is observed on a quantitative, not a qualitative level.
The concentration of the non-English-speaking population was the same throughout the nineteenth century, as
evidenced by the mother-tongue education laws of many states and counties. In cities and villages, children attended
bilingual and non-English-speaking schools, learning such minority languages as French, Norwegian, Czech, etc. And
yet, the English language has maintained its status without any state support.

Myth 2: New immigrants arriving in the US now learn English more slowly than previous generations.

On the contrary, today’s immigrants are acquiring English much faster than ever before. While it is still only
predicted that the number of representatives of linguistic minorities will increase significantly by the end of the 21st
century, the number of bilingual people who are fluent in both English and other languages is growing even faster. In
1990, only 3% of the American population had a less-than-adequate or very good command of English. Only 0.8%
did not speak English at all. Three out of four Spanish immigrants spoke English at a household level after 15 years in
the US, while 70% of their children already spoke only English.

Myth 3. It is best to learn a language through «total immersiony.

There is no clear conclusive evidence to support the theory of language learning, which states that the more
children are involved in learning English, the better they become at it. Learning English at school is a complex
process [12].

Myth 4. School districts offer bilingual education in favor of native languages.

In schools where children speak many different languages, it is rarely possible to organize bilingual
education for each language group. In any case, this is impossible due to the insufficient number of qualified
teachers. For example, in 1994 California welcomed immigrants from 136 countries, but bilingual teachers were
certified in only 17 languages, 96% of them in Spanish.

Myth 5. Bilingual education is education mostly in the student’s native language, English is used little.

Before 1994, most bilingual education programs in the United States involved English-language
classrooms, and very few programs were designed to support students' native language. At the current stage, in
most bilingual programs, a significant part of the educational material continues to be taught in English.

For example, some school districts in the state of California reported that 28% of elementary school
students with limited English proficiency do not receive instruction in their native language. Secondary school
students have even less opportunity to study in their mother tongue.

Mpyth 6. Bilingual education is much more expensive than education in English.

All programs designed for students with limited English proficiency require specially trained teaching staff,
administration, and teaching materials. This requires somewhat higher costs compared to conventional programs
for native English speakers. But in most cases, the difference in pay for specially trained teachers is insignificant. A
study by the California Legislature demonstrated the implementation of a variety of program models and found no
budget advantage for an English-only approach. Each year, the increase in funding for bilingual and English
immersion programs was about the same ($175-$214), compared to $1,198 for English as second language
programs, because they require additional teachers. In any case, ESL programs are widely chosen by school
districts, especially those where the majority of students are not proficient in English, there are not enough bilingual
teachers, or there is no competence in bilingual methodology.

Myth 7. The disproportionate dropout of Spanish-speaking students from schools proves the ineffectiveness
of bilingual education.

Dropout rates for Spanish-speaking students remain unexpectedly high. The main factors leading to such a
situation are the short period of residence of the Spanish family in the USA, low income, low level of knowledge of
the English language, low educational achievements, and being at low social level. However, there is no conclusive
research that bilingual education is among these risk factors because very few Hispanic children are enrolled in
bilingual programs.
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Myth 8. Parents from families with a dominant language do not support bilingual education because they
believe that it is more important for their children to know English than to master their mother tongue.

Bilingual programs are aimed at acquiring skills in both languages. As evidenced by the research results,
the student’s native language is supported and developed not at the expense of English. In addition, knowledge of
the native language contributes to the development of English language skills, bilingualism is an absolute
advantage for career growth.

As a rule, schoolchildren from ethnic minorities are forced to adapt to the surrounding society and this is
taken for granted. The study found that within one school’s two-way language program, the English-dominant
group had more change than the non-English-speaking group over two years. In the process of learning a second
language, students of the dominant group had the same difficulties as Spanish-speaking peers who studied English.
During education, the two ethnic groups interacted more closely in and out of school, and the understanding of the
benefits of bilingualism also increased [14, p. 257]. Experience has shown that bilingual education is more effective
than ESL programs that focus on learning grammar, phonetics, and other linguistic features out of context [1].

The main goal of bilingual education in the United States is to meet the individual needs of students through
the use of two languages while using accessible and effective teaching methods that take into account the current
capabilities of the child, the realization of his educational and civil rights, ensuring the needs of the state in
professional, educated citizens who possess the appropriate level of intellectual, communicative and social
development. Bilingual education is used in different ways in different countries of the world. The forms and methods
were chosen for its implementation depend on the ideology of the country, and the goals, and objectives that this or
that country wants to achieve through the introduction of bilingual education. The United States is characterized by
the flexibility of state policy, so the forms and methods of bilingual education (which can be «weak» and «strong)
are chosen at the local level depending on the needs and capabilities of a particular region. The following main tasks
of bilingual education are important for the USA: 1) socialization of national minorities for full participation in
society; 2) adaptation of national minorities in a multilingual and multicultural environment, which leads to the unity
of a multinational state; 3) providing citizens of the country with the opportunity to communicate with residents of
any country in the world; 4) provision of language skills that are in demand on the labor market and support the
appropriate status of a person; 5) preservation of ethnic and religious identity; 6) preserving the balance in a
multilingual and multicultural environment, spreading the use of the language of national minorities, providing the
population of the country with the opportunity to communicate with each other; 7) approval of the position in society;
8) giving equal status under the law to languages that have an unequal position in everyday life; 9) linguistic and
cultural mutual enrichment of citizens, etc. [10] Therefore, the leading goal and tasks of bilingual education in the
USA are to ensure the equality of civil rights of all citizens of the country, their linguistic and cultural development,
respect for national minorities, and meeting the individual needs of all students, regardless of their nationality. The
content and organization of bilingual education in the United States varies from state to state, but there are many
common features. Different forms of education are used to learn two languages. The most common in the USA is the
transitional form and the bilateral form of bilingual education, which differ in their effectiveness and issues of their
financing. Learning a second language always goes hand in hand with getting to know the culture of the people whose
language is being studied. Bilingual programs and training requirements are developed by local authorities. The
federal government almost does not touch the issues of organizing bilingual education. The content of bilingual
education is constantly being modernized. It is supplemented with new courses related to the culture, history, and
traditions of the people whose languages are studied. For the process of bilingual education to be effective, it is
necessary to take into account several factors that affect its effectiveness: the environment in which the student
studies, the sensitive age that is considered the most favorable for language acquisition, positive motivation for
learning, etc. The most effective in the United States are considered to be: bilingual mother tongue support programs
(Maintenance and heritage language bilingual education), two-way/dual language bilingual education, and preschool
bilingual education (Bilingual nursery education). Submersion, immersion with withdrawal classes, segregationist
education, and transitional bilingual education are considered weak forms. The main forms of bilingual education are
classified based on educational goals, which may differ from each other, depending on the place of their application.
Methods of bilingual education differ among themselves in the balanced use of the students’ native and non-native
languages, sometimes the first prevails, sometimes the second. The equality of the ratio of studied languages
(50%:50%) has the most effective effect on the learning outcome for students of both language groups. Considering
the peculiarities of the content of bilingual education in the United States, it can be seen that the bilingual programs
that students study in US schools have quite a lot of distinctive features, although there are certain norms that all
educational institutions in the country try to follow. All bilingual schools use two languages in different proportions at
one time or another to teach general education subjects, depending on the types of bilingual programs they have
chosen. The type of bilingual program is most often chosen by local authorities depending on the national
composition of the population and the financial situation of a particular region. Today, in most schools in the United
States, there is a trend towards parallel development of multiculturalism and bilingualism, but in some states of the
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country, monolingual programs are used, and foreign language lessons are shortened, trying to save money. Thus,
children, as a rule, remain deprived of quality bilingual and general education. Many forms and methods are used to
organize the process of bilingual education in the USA. All of them are very different and are classified according to
various principles. The most common of them are collective and individual forms and methods of organizing bilingual
education, which have a large number of variations. The most popular forms of collective bilingual education in US
schools are lessons, interactive lectures, seminars, group classes, micro-group classes, cooperative classes, film
screenings, electives, etc. The most common forms of individual bilingual education in US high schools are
independent work, project activities, e-learning, consultations, etc. The most widespread collective methods of
organizing bilingual education are collective-group methods, methods of situational modeling, discussion issues,
organization of trips, tours, micro-research, experiments, etc. The most common individual methods of organizing
bilingual education in America are designing, making reports, educational and ethnographic methods, searching for
information on a given topic, chat classes, blogs, writing works on a given topic, etc.

Conclusions. So, we can conclude that bilingual education in the USA is quite developed. Many foreign
scholars have studied bilingual education in the United States. The most authoritative of them are C. Baker, S. Prys
Jones, O. Garcia, J. Cummins, and others. The basis of bilingual education is the theory of constructivism, which is
based on the study of the experience of the natural acquisition of a second language. Based on research, its authors:
J. Cummins, S. Krashen, T. Skutnab-Kangas concluded that the main principle of learning a second language is the
principle of using the skills acquired when learning the first (native) language, which serves as the basis for
learning the second one. The leading ideals, fundamental principles, forms and methods, organization, and content
of bilingual education in the USA are relevant and effective at this stage of the development of a society that strives
for intercultural communication, because the trends in the development of bilingual education in the USA are the
observance of the principles of democracy, equality, solidarity, freedom of choice, multiculturalism, gradation and
continuity of education, diversification of structures and forms, humanization of education, observance of
interdisciplinary connections, etc. During the past ten years of practicing bilingual education in the USA, the
country has gained a lot of experience and is a good example for other multicultural states, Ukraine in particular.
But it should be noted that bilingual education of students remains an open topic in American education. Analysis
of it in historical retrospect shows that for its successful solution it is necessary, first of all, to take it out of the
political plane into a purely scientific and pedagogical one.
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TEOPETHUYHI 3ACA/IU PO3BUTKY BIJITH'BAJIBHOI'O HABUAHHA B ITIOJIIKYJIBTYPHOMY
CEPEJIOBUIIII CIIA
3aiineBa Harania I'puropiBaa
KaHJUJIAT MearoriYHIX HayK, CTapIIvii BUKJIagad kKadeapyu iHO3eMHUX MOB Ta METOTUKH BUKIIAaHHS
Tyxiscokuii nayionanvrutl nedazoziunutl yHisepcumem imerni Onexcanopa Jlosoicenka

Ilpobnema. Ilpomszcom ocmauHix poKig NUMAHHS 080OMOBHO20 HABUAHHS CHMANO OCODIUBO AKMYATLHUM.
Bono € npeomemom 0ocniodxcents sk GIMUUSHAHUX, MAK [ 3apyoiscHux yueHux. Tenoenyii ceimoeoi inmeepayii
npugenu 00 opmMy8anHs NPUHYUNOBO HOBO20 0A2AMOBUMIPHOZ0 COYIOKYILIYPHO20 DAAMOMOBHO20 npocmopy. YV
cucmemax ocgimu 6a2amvox Kpait ceimy nocmaeieHo 3a Memy nio2omyeamu YuHie 00 npoghecitinozo, KyivmypHo20
ma 0CoOUCIMICHO20 CNIKYBAHHS, A MAKONC CNIGICHYBANHHSL 3 NPEOCMAGHUKAMU THIMUX HAYill Ma KPAiH, O3HAUOMUMU 3
ix 3 mpaouyismu, CYCRIIbHUM YCMPOEM Ma MosHOl0 Kymemypow. Ha peanizayilo yiei memu i cnpsamosai
0ocnioxcertst i po3podKu 6azamvox HAYKO8YI6 C8IMY Woo00 OBOMOBHO20 HAGHAHHS. J[OCTIOHUKU PO32n0aiu PI3HI
acnekmu 080MOBHO20 HABYAHHI, POOUIU IX AHALI3, HA OCHOBI Yb020 GHOCUIU C80I MPOno3uyii wooo peanizayii
0B80OMOBHO20 HABUAHHS 68 HABUAILHUX 3aKkaadax. Hayxosysimu oynu oocrioxceni: icmopuunui (C.-M. I'yaoanyne, C.
ixxep, /. Tonzanes, K. [1Imio), coyianvhuil ([owc. Kammine, C. ixxep, [c. Tonzanes), kynomypruti (/{oic. benxc,
C. dixxep, b. Mimuen), nonimuunuti (C.-M. ['yaoanyne, . I'onzanes), memoouunuii ([c. Ionzanes, M. @peoa),
nayxkosuii ([Jic. Tousanes, b. Mimuen, O. [apcia, K. beiixep), ninesicmuunuti (C. [Hixkep, [owc. [ousanes),
ncuxonoeiwnui (K. Ckmid) ma iHwi acnekmu 080MOSHO20 HAGHaHHA. 3eadicarowu Ha me, wjo Yxpaina €
Oa2amoHAYIOHATLHOIO Kpaitoio, siKa nepebysac 8 npoyeci inmezpayii 00 C6iM0B020 Ma €6PONELCHKO20 NPOCMOPY,
0B80OMOBHE HABUAHHS PO3STAOAEMbCS K BANCIUBULL 3ACIO MINCKYIbMYPHORO CHIIKY8AHHS 1 peanizayii npag i co600
VKPAITHCOKUX 2DOMAOSIH, 30KpeMA HAYIOHATbHUX MEHWIUH, OOHUM 3 SIKUX € NPAgo HA OCBINMY. 3MIHA COYIOKYIbIMYPHOO
KOHMEKCMY HABYAHHS 68 VKPAIHCOKUX WKONAX GUKIUKAE NOMpPedy OHOGIEHMS 3Micmy ocgimu 6 Yxpaini, 30xkpema
Moenoi. Ha nauy oymky, egpexmusnum € amepuxancokuti 00ceio 3acmoCy8anHs 0B0MOBHO20 HABYAHHS 6 OCEIMMIX
sakaaoax xpainu, 60 CIIA — bacamonayionamvha Oepoicasa 3 OEeMOKPAMUYHUMU YIHHOCMAMU ma 6azamum
00C8I00M BUKOPUCIANHS PISHUX (POPM OBOMOBHO20 HABUANHS HPOMALOM 3HAYHO2O ICHOPUYHO20 NEPIOI).

B ykpaincokit nedacoeiuniit Hayyi 64eni npoeoouLU O0CIIONCEHHS. OKPEMUX ACNEKMIE 080MOBHO20 HAGHAHHSL
6 wikonax CILA. Ilpome y ¢imuusnsnini nedaeoeiyi meHOeHyii opMysarHs sMICIy 0C8imu, meopis ROJIKYIbIYPHOL
oceimu i 08omosno2o Hasuanusi v CIIA, na oicamw, He 3HauuLL 0OCMAMHLO20 GUCGIMICHHA. Y yill cumyayii
BUAGTSIIOMbCSL CYNEPEUHOCE Midic HOMPedoto 800CKOHANICHHS! CUCeMU 0BOMOBHO20 HABYAHHA 6 YKpaini i bpaxom
Hanpayroeans y neoazociuni meopii i npakmuyi wooo Yboco OCEIMHbO20 HANPIMY, HEOOXIOHICMIO BOpMYSaHHs V
WIKOJIAPI6 30aMHOCME NOCTY208Y8AMUCS KIIbKOMA MOBAMU MA MPAOUYIIHUMU NIOX00AMU 00 MOBHOL 0C8ImMuU YUHIG.

Komnapamusnuii ananiz smicmy ocsimu 6 wixonax CIIA i Yxpainu 0ozsonse susasumu 3a2anvhi i cneyudiumi
3acadu po3gumKy 080MOBHO20 HABYAHHS A BUSHAYUMU MONCTUBOCTT PAYIOHATLHO20 BUKOPUCAHHSL NPOSPECUBHOO0
AMEPUKAHCLKO20 Q0CBI0Y 8 YMOBAX YKPAIHCHKOT KO,

Llum i susnauaemuvcst akmyanvhicmy, HAYKOBA i NPAKMUYHA 3HAYUYWICMb 00PAHOT Memil OOCTIONCEHHS.

Mema. Ha ocrogi tpyHmMosHUX 00CHIOdNCEHb MEOPEeMUKi6 I NPAKMUKI6 0BOMOBHO20 HABUAHHS PO3STSTHYMU
meopemuumi 3acaou po3sumky 0860mosHo2o Hasyanns y CLLA, cymuicmes nonamms «060MOGHEe HAGUAHHS» MA THUUX
CYMIDICHUX NOHSMb, SKI CIOCYIOMbCS chepu 080MOBHOCII, OCHOBHI NPUHYUNU BUBHEHHS OpY20oi MOBU, PO3GIHUAMU
OCHOBHI Mighu, sAKI Hatuacmiue CMOCYIOMbCs Yb02O AGUWA, DPO3STAHYMU Nepedazu mda HeOOMKU, WLIsXU
B00CKOHANIEHHSL DINIHEBANILHO20 HAGUAHHSA, A TAKONC O3HAUOMUMUCS 3 NPOGIOHUMU [0eanamy AMEPUKAHCHKOL
@inocoii ocgimu, sAKi cmMOCYIOMbCA 080OMOBHO20 HAGUAHHS, MEHOEHYISIMU A OCHOBONOJONCHUMY NPUHYUNAMU
PO36UMKY 0860M06H020 HasyarHs y CLIIA.

Memoou Oocnidxcennsn. /s 00CHiOHNCEHHSI GUKOPUCMOBYBATUCS MAKI MEOPEeMUYHi Memoou, K Memoo
BUBUEHHS OCHOBHUX NOHSMb, MEMOOU AHANIZY Nepuioodiceper; Y3a2anbHeHHs mMa KOHKPemu3ayis, CmpyKmypHO-
CEMAHMUYHULL AHATI3 OBOMOBHUX HABYATLHUX NPOSPAM, NOPIGHIbHULL aHATI3, abCcmpazyeanHs, Kiacugikayis ma
cucmemamu3ayis. OaHUx, NOPIGHIbHULL AHAML3, THOYKMUGHUN MA OCOVKMUSHUL MemoOou, eMNIPUyHi Memoou —
becioa, OUCKYCIs, eneKmpPOHHE IUCTYBAHHS.

OcHosHi pesynomamu 00cniodcenns. Busnaueno meopemuyni ocnoeu o0eomoenozo Hasuyanus y CILIA.
Teopemuuni 0CHOBU CMAHOBUIU: KVILIMYPOIOSTUHUL, COYIONIHEGICMUYHUL, COYIAIbHO-NOMIMUYHUL, Neda202iuHull,
COYIANbHO-NeOA202iUHUL,  MeOPEeMUYHUL, — NCUXOOSTYHUL, —NCUXONHSGICIMUYHUL, — NOIMUYHUL,  JTIHeGICMUYHUL,
icmopuunuLl, MEMOOUYHUL MA THUL ACREKMU 0BOMOBHO20 HABYAHHSI.

Poskpumo  meopemuuni  ocnosu  0ocmiodiceHHs 1 meopemuuMi OCHOBU HABYANLHO2O Npoyecy 3
BUKOPUCMAHHAM 080X MO8 Y 3aKaadax cepeduvoi ocsimu CLLA. Cxapakmepu308aHo NOHAMIIHO-MEPMIHONOTUHULL
anapam Oocniodcenns. /[6oMosHe HABUAHHS OKPECIeHo SK YIeCnpaMO8anull npoyec (opMyeanHss y WKOAPIE
080MOBHOCHE  ADO  30AMHOCMI  NOCTY208Y8AMUC 6 JICUMMI  080MA MOBAMU ULIIXOM ONAHYBAHMSL 3MICHY
3a2AIbHOOCEIMHIX NPEOMemi6 3 GUKOPUCMAHHAM 080X MO8 3a0is1 OOHOHACHO20 B00CKOHANECHHS 3HAHL 3 PIOHOL Ul
iHO3eMHOT (HepioHOT) Mos. Memoto 080MOBHO20 HABYAHHS € 3A00B0ACHHA THOUBIOYATILHUX NOMPEO VUHIE ULISAXOM
3aCMOCY8aHHs 080X MO8 NpU BUKOPUCAHHI eheKmUBHUX Memooig Haguanks. Po3eumox 080MOBHO20 HABUAHHS
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CLIA micno nog’szanuil 3 po36UMKOM OCGIMHbOI cucmemu kpainu. [isnvricms ocgimuvoi cucmemu CILIA
basyemvcst Ha cunmesi Qinocogcokux noansdie i ocobnueocmell ICMopuuHo2o po3eumky Kpainu. [Ipogionumu
ideanamu amepukaucokoi ghinocoii oceimu € demoxpamuynicmn, corioapricms, c60600a eudopy. Oceima (30kpema
080MOBHA) PO32TANAEMBCSL SIK eEKMUBHULE MEXAHIZM Y 3a0e3neyenti Cmanoeo po3eumky moocmea. Basicausgy pons y
PO36UMK)Y MeopemuKko-nedazociunux 3acad pegopmysearnns smicmy oceimu CILLA eidiepaec meopisi MHONCUHHOZO
inmenexmy (3a npog. I'apouepom), 3a K00 100U MUCTAMb O6azambMa pisHUMU cnocobamu. Benuxuil enius Ha
@inococvii 3acadu amepukancoKoi oceimu Mae KoHyenyis noaikyrsmypHocmi. lpunyunu 080MO6HO20 HABUAHHSL
MOdICHa nodinumu Ha maxi epynu: 1) rinesicmuuni; 2) oudaxmuyHi, 3) coyioninegicmuyHi, 4) KyibmypHi.

3oiticnene Oocridoicennss He @uuepnye 8cix acnekmig yici bacamocpannoi npobnemu. Illepcnexmusu
ROOANBIUUX HAYKOBUX TNOULYKIE OXONTIOIOMb OLIbUl 2MUOOKe OOCTIONCEHHS. MEOPEemUtHUX HA0OaHb OUOAKMUKU
080MOBHOCTI, CIAHY 080MOBHO20 HasyanHsa Y pisnux wimamax CLLIA ma pezionax Ykpainu mowjo.

Haykoea mHoeusna pe3yniomamie OO0CHIONHCEHHA. YMOuHeHO HAYKOGULL 3MICH  KIIOYOBUX NOHSAMb
O00CTIOMNCEHHSL: «NONIKYAbIMYPHA 0CEIMA», «OBOMOBHICHbY, «OBOMOBHA OCEIMAY, «OBOMOGHE HAGHAHHSAY, KOBOMOGHE
naguanns y CLLIA, bacamomosne Hasyanns ma in. Poskpumo meopemuuni 3acaou 080MOBHO20 HAGUAHHS )
NOYAMKOBII Ma CepeOHill IAHKAX, BUSBNIEHO KIIOUO8I NPUHYUNY 0B0OMOBHO20 HasuanHs. OKpecieHo nposioHi ideau,
Gopmu ma memoou, opeauizayiro ma 3micm, menoeHyii po3eumxy 08omognozo Haguanns CLLIA.

Bucnosku ma xoukpemni nponosuuii asmopa. Omoice, MOKNCEMO 3pOOUMU BUCHOBOK, U0 OBOMOBHE
naguanns y CLLIA € docums possunenum. Buguennsm osomosnoeo maguanus y Cnonyuenux LlImamax 3aimanocs
bazamo 3apybiscrux Haykosyis. Haviaemopumemnivuumu 3 nux €: K. Beixep, C. Ilpic piconc, O. apcis, o
Kammine ma imwi. B ocHo8y 080MO6HO20 HAGUAHMSL NOKAAOEHO MEOPIio KOHCMPYKMUGI3MY, KA 0A3yembcsl Ha
BUBYEHHI 00CBIOY NPUPOOHO2O 3ACB0EHHSL Opyeoi moeu. Ha ocnosi Odocnioocenv it aemopu [ic. Kamminc,
C. Kpawen, T. Ckxymnab-Kaneac 3poounu 6UCHOB0K, W0 OCHOBHUM NPUHYUNOM — BUGUEHHSI OPY2Oi MOBU € NPUHYUN
BUKOPUCMANHS HABUYOK, 3000VMUX NPU GUEYEHHI nepuioi (PIOHOL) MO8U, SIKI CTYeyIomb OCHOBOIO OISl 3ACEOCHHS.
opyeoi. [lpogioni ideanu, OCHOBONONONCHI NPUHYUNU, GOPMU MA MemOOU, OpeaHizayis ma 3MiCm 080MOBHO20
naguannss CLIA € axmyanvHumu ma egekmugHuMu HA OAHOMY emani po3eUMKY CYCHITbCmed, siKke npacHe 00
MIDICKYIbMYPHO20 CNIIKYS8AHHS, 00 MEHOEHYIIMU PO36UMKY 080M06H020 HasyanHa y CLIA € Odompumanns y
HAGUAHHI NPUHYURY OeMOKPAMUYHOCE, PIBHOCHMI, COMOapHOCMI, €80000U GUOODY, MYIbMUK)YIbIMYPHOCHI,
CMynenesoCmi ma HenepepeHOCMI HAGUAKHS, ousepcu@ixayii cmpykmyp i ¢popm, eymarizayii oceimu, 0OmMpuUManHs
MidicnpeOMemHux 36 'A3kie mowjo. [lpomseom ocmanHix 0ecsmutime nPaKmuKy8anHs 060MmoeHozo Hasyannsa y CLIA
Kpaina npuobana Heabuskuil 00C8i0 i € 2apHUM NPUKIAOOM Ol HACHIOY8aHHS Ol THUIUX MYTbMUKYIbIYDHUX
depaicas, 30kpema Yxpainu. Ane neobXiOHO 3azHauumu, w0 0BOMOBHA OCEIMA VYHIE 3ATUUAEMBC GIOKPUMOIO
MeMOI0 8 AMEPUKAHCHKIL ocgimi. AHani3 it 6 icmopudHill pempocnekmusi ceiouums npo me, wo 075 YCRiuHo20 it
supientsi HeoOXiOHo Hacamneped gurnecmu il 3 NOTIMUYHOT NAOWUHI 8 CYIMO HAYKOBO-NEOA202THHY.

Knrwuosi cnosa: oinineeanvie (060MO6HE) HAGHAHHS, MYIbMUKYILIMYPHA 0CEIMA, 6a2amomMo8He HAGHAHHS,
meopemuuHi 3acadu, NPUHYUNY 0BOMOBHO20 HAGUAHHSL.
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